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Abstract. The purpose of this study was to identify the problems faced by school
principals related to personality and professionalism competencies, to achieve
these objectives, a quantitative approach was used with a descriptive research
design. The respondents of this study were 41 principals, while the data analy-
sis technique used descriptive analysis. The results of the study indicate that the
priority issues related to the personality competence of the principal that must be
resolved are as follows: anarchistic, self-encumbered, narcissistic, magical orien-
tation, inferior, and self-isolation. Furthermore, with regard to professional com-
petence, the sequence is as follows: the extent of problems faced by schools, high
administrative burdens, educational policies, low student achievement, barriers to
performance evaluation, and low teacher quality.
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1 Introduction

The principal’s performance as a leader is a guarantee of the success of an educational
service in schools [1, 2]. This means that the success of the school is determined by
the role played by the principal. The realization and efforts to achieve school goals
depend on the driving force and determinant of policy direction, namely the principal.
The principal is the driving factor in the realization of the school’s vision, mission, goals,
and objectives through programmed school policies. As various research results state
that school success is determined by the leadership of the principal [3]-[5], therefore a
principal who has superior and reliable competence is needed.

The principal as a leader currently has a very difficult task in order to achieve
school progress. Where educational services provided by schools must meet the expec-
tations of the community, so school principals must always adjust their competencies
and abilities [6, 7]. This role requires school principals to improve their performance
and professionalism in line with changes and community demands [8, 9].
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Principal professionalism will not exist without efforts to identify the challenges
faced by principals in terms of their professional practice in schools [10, 11]. Suryanty
[12] mentions that there are several things that can hinder the professional development
of school principals, including the low mentality of the principal, and the low insight
of the principal, which of course has implications for the principal’s productivity. Not
only on the aspect of professional competence, the personality aspect of the principal
should also be considered, because this personality competence will affect the style
and behavior of the principal’s leadership [13, 14], so it is also necessary to identify
what challenges are faced by the principal in the aspect of his personality. Adequate
personality competence of the principal will certainly be an ideal role model for school
members.

Competencies and skills that support the implementation of tasks, must be possessed
by a school principal in carrying out his role in school. Especially in the current digital
era, as well as the pressure of the existing pandemic, without having qualified skills, of
course the principal will not be able to lead the school properly [15, 16]. The digital era,
which is marked by the strong influence of ICT in the educational process, increasingly
fierce competition and openness, brings its own challenges for school principals [17, 18].
The principal has the responsibility to develop staff, curriculum, and the implementation
of education in his school, in order to achieve quality in schools.

The implementation of quality education services in schools cannot be separated
from the role of the principal. The principal must be able to guide the school community
to achieve the goals in accordance with the vision that has been set [ 14, 19], so a principal
who has high competence is needed to improve school effectiveness. The competence of
the principal is an important problem that changes from time to time so it needs serious
attention for the progress of the school [15, 20, 21]. Of course, if the personal competence
and professionalism of the principal is not supportive, it will result in a decrease in
the work enthusiasm of teachers and staff, thereby reducing school effectiveness. As
explained above, the purpose of this study is to identify the problems faced by school
principals related to personality and professional competence.

2 Methods

A quantitative approach with a descriptive research design is used to identify the prob-
lems faced by the principal related to personality competence and professional compe-
tence. Respondents in this study were 41 Principals of Elementary Schools in Malang
City, Indonesia. The data collection instrument used a questionnaire, with a measure-
ment scale using a Likert scale, alternative answer choices 1 (disagree)—4 (strongly
agree). The research instrument is divided into two sections, the first section relates to
personality problems identified into 6 indicators, including inferior indicators (5 items),
self-isolation (5 items), self-burdened (7 items), magical orientation (3 items), narcis-
sistic (6 items) and anarchistic (3 items). The second section deals with professionalism
issues which are identified into 6 indicators, including indicators of low student achieve-
ment (5 items), high administrative burden (2 items), education policy (5 items), the
extent of problems faced by schools (2 items), obstacles in performance evaluation (1
item), and the low quality of teachers (6 items).
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Table 1. Problem Criteria

Zone Criteria Explanation

Critical 1.00-1.75 | Principals face very serious problems, and need very serious
attention from policy makers

High 1.76-2.50 | Principals face serious problems, and need serious attention from
policy makers to overcome problems

Sufficient |2.51-3.25 | School principals are facing serious problems, and still need
attention from policy makers

Low 3.26-4.00 | Principals do not face very serious problems, and do not need
serious attention from policy makers

Data analysis used descriptive analysis technique, with the help of SPSS 24.0 pro-
gram. To see the trend of the research results, in order to determine the priority analysis
of the problem, the average calculation for each indicator is carried out. While the deter-
mination of the problem criteria is guided by Table 1, which was adapted from the
classification compiled by Maulina et al. [22], where the average value is classified into
4 problem level zones, namely critical, high, sufficient, and low.

3 Result and Discussion

As previously explained, the results of the study describe the tendency of the problems
faced by school principals related to personality and professionalism competencies based
on instruments filled out by 41 school principals in Malang City.

The first problem is related to personality competence. Problems in the personality
aspect of the principal were identified based on 6 indicators, namely indicators of inferior,
self-isolation, self-burdened, magical orientation, narcissistic and anarchistic. It can be
seen in Table 2, based on the priority analysis that has been carried out, it is known the
priority problems that must be resolved immediately. In detail, it can be explained that
the first priority problem is anarchism which is in the sufficient criteria. The “anarchistic”
indicator which is in the “sufficient” criterion shows that the principal has a tendency to
carry out strict and strict supervision in the school, then school affairs must be resolved
according to the structure, and the principal always demands that teachers and staff
complete tasks correctly and perfectly.

The second priority problem is being burdened by the “sufficient” criteria. The “self-
encumbered” indicator shows that principals have a tendency to perceive the principal’s
position as a challenge, can always complete school work well, and assume that work as
a principal is always bound by complicated mechanisms. The third priority problem is
narcissism which is in the “sufficient” category. The “narcissistic” indicator shows that
the principal has a tendency to assume that the success and failure of the school is due
to him, and considers all his ideas and ideas worthy of being supported by the entire
school community. The fourth priority problem is the magical orientation which is in
the “sufficient” category. The “magic orientation” indicator shows that the principal has
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Table 2. Description of Personality Competence Problems

No Problem Mean Criteria Priority
1 Inferior 3.41 Low 5
2 Self-isolation 3.54 Low 6
3 Self-burdened 2.99 Sufficient 2
4 Magical orientation 3.16 Sufficient 4
5 Narcissistic 3.13 Sufficient 3
6 Anarchistic 2.94 Sufficient 1

a tendency to assume that school success is determined by extraneous factors such as
luck, and not from the abilities of the principal.

The fifth and sixth priority problems are inferior and self-isolation which are in the
“low” category. This shows that principals do not have serious problems with these indi-
cators. This means that the principal has a positive attitude in all circumstances, and the
principal believes he has the initiative, idea, or thoughts for school development. Prin-
cipals also have the belief that interacting with teachers, staff, and parents is beneficial
for school development, furthermore the principal also believes together and shares with
school member to generate ideas and inspiration in developing schools.

The second problem relates to professional competence. Problems in the profession-
alism aspect of school principals are identified based on 6 indicators, namely indicators
of low student achievement, high administrative burdens, education policies, the extent
of problems faced by schools, obstacles in performance evaluation, and low teacher
quality. Based on the problem priority analysis that has been carried out, as shown in
Table 3, it is known that the first priority problem is the extent of the problems faced
by the principal, which is in the “high” criteria. This means that school principals face
serious problems with these indicators. The indicator of “the extent of problems faced by
schools” shows that principals face many problems related to their professional practice,
and the problems faced by principals are complex and time-consuming. The second pri-
ority issue is the high administrative burden, which is in the “high” criteria. This shows
that school management is becoming increasingly difficult and time-consuming due to
the high administrative workload.

The third priority issue is education policy, which is in the “sufficient” criteria. The
indicator of the problem of “education policy” shows that school principals face problems
related to policies in the field of education that are confusing and overlapping with other
policies, coupled with policies or regulations that alternate with other policies. The fourth
priority problem is the low student achievement, which is in the “sufficient” criteria.
The fourth priority issue shows that principals also face problems related to student
achievement. Furthermore, the fifth priority problem is the obstacles in performance
evaluation, which are in the “sufficient” criteria. Problems in performance evaluation
can be shown by the success of the performance evaluation is determined by the element
of personal closeness. The last priority problem is the low quality of teachers, who are
in the “sufficient” criteria. This indicator shows that principals face problems such as
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Table 3. Description Of Professionalism Competence Problems

No Problem Mean Criteria Priority
1 Low student achievement 2.76 Sufficient 4
2 High administrative burden 248 High 2
3 Education policy 2.56 Sufficient 3
4 The extent of problems faced by schools 2.07 High 1
5 Obstacles in performance evaluation 3.07 Sufficient 5
6 Low quality of teachers 3.13 Sufficient 6

unprofessional teachers, the low quality of learning carried out by teachers, and of course
the low quality of teachers owned by the school.

The principal is a formal leader who certainly cannot be filled by just anyone, meaning
that the principal must be a person who has competent competencies and abilities [23, 24].
Principals are expected to be able to encourage the achievement of quality in schools, of
course this needs to be supported by increasing the competence of principals. The results
showed that the problems faced by school principals related to aspects of personality
and professionalism, which needed to be solved.

The principal is a professional official in the school who is in charge of managing
all resources to realize school excellence [25, 26]. As educational leaders in schools,
principals should have the ability and willingness to create a conducive and enjoyable
learning environment. In the context of the principal’s task, the principal’s personality
competence depends on the individual to the school itself [27], therefore the principal
is expected to try to build a positive character.

Principals need to have adaptive abilities, in order to keep up with the times. Previous
research stated that there are several things that must be considered in the development
of personality abilities, namely character, intelligence, interests, temperament, personal
traits and leadership types [12, 28, 29]. Principals who have personality competencies
act by giving examples of thinking, acting and speaking, developing a religious culture,
and instilling an attitude of commitment, loyalty and work ethic in carrying out their
duties and obligations [30, 31].

There are several ways to seek the professional development of school principals
[5, 12, 32], including (a) streamlining the school principal work discussion forum, by
making the forum effective, various problems faced by schools can be discussed and
problem solving is sought in a collaborative and targeted manner, (b) fostering the pro-
fessional abilities of school principals, coaching principals can be held both formally
and non-formally, and (c) forming professional discussion groups, professional discus-
sion groups can involve experts from universities, high achieving school principals,
supervisors schools to school committees.

Reflecting on the existing problems, the principal should not only look for mistakes
when carrying out the supervisory function, a leader who is able to provide a positive
influence and establish good cooperative relationships with school members can be
called a professional leader [33, 34]. Effective principals always instill confidence in
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their followers, not spread fear. Principals need to uphold organizational commitment,
and use common sense in carrying out their leadership.

The principal as the key, in realizing a excellent school, should have qualified com-
petencies, especially personal and professional competencies, so that they can become
leaders in the true sense [35]. A principal who is professional and has a good personality
will be a role model for all school members [36], which in turn can increase school pro-
ductivity [37, 38]. This is certainly supported by the results of previous studies which
state that a leader is said to be ineffective if he does not show a good personality [39,
40].

4 Conclusion

The competence of the principal is an important problem that changes from time to time
so it needs serious attention for the progress of the school. The results showed that in
the aspect of personality competence, the problem that became the first priority to be
solved was anarchistic, followed by indicators of self-burdened problems, narcissism,
magical orientation, inferiority, and self-isolation. The findings of this study indicate that
the indicators of inferior problems and self-isolation are in the “low” category, which
means that the principal does not encounter significant problems with these indicators.
In relation to the problems faced by school principals in the aspect of professional
competence, there are two indicators that are in the “high” category, namely the extent
of problems faced by schools and the high administrative burden. Problems that have
been identified need to be solved immediately so that school principals can carry out their
duties and roles as well as possible for the betterment of the school. Based on the results
of the study, it can be suggested for further researchers, so that the findings of this study
can be used as a basis for further research, for example to find solutions to problems
that have been identified. Practically, for policy makers in the field of education, the
results of this research can be used as a basis in formulating policies or programs that
can improve the competence of school principals.

References

1. T.Bush, “Preparation and induction for school principals: Global perspectives,” Manag. Educ.,
vol. 32, no. 2, pp. 66-71, Mar. 2018, doi: https://doi.org/10.1177/0892020618761805.

2. M. Fullan, “The Principal: Three Keys to Maximizing Impact,” J. Cathol. Educ., vol. 18, no.
1, pp. 208-211, 2014, doi: https://doi.org/10.15365/joce.1801152014.

3. A. Nurabadi, J. Irianto, I. Bafadal, Juharyanto, I. Gunawan, and M. A. Adha, “The Effect
of Instructional, Transformational and Spiritual Leadership on Elementary School Teacher’s
Performance and Student’s Achievement,” Cakrawala Pendidik., vol. 40, no. 1, pp. 17-31,
2021, doi: https://doi.org/10.21831/cp.v40i1.35641.

4. Q. Zheng, L. Li, H. Chen, and S. Loeb, “What Aspects of Principal Leadership Are Most
Highly Correlated With School Outcomes in China?,” Educ. Adm. Q., vol. 53, no. 3, pp. 409—
447, 2017, doi: https://doi.org/10.1177/0013161X17706152.

5. T. Male and I. Alhouti, “Kuwait Principals: Preparation, Induction and Continuing Develop-
ment,” Int. Stud. Educ. Adm., vol. 45, no. 1, pp. 88-104, 2017, doi: https://doi.org/10.1016/
b978-0-08-041371-6.50001-8.


https://doi.org/10.1177/0892020618761805
https://doi.org/10.15365/joce.1801152014
https://doi.org/10.21831/cp.v40i1.35641
https://doi.org/10.1177/0013161X17706152
https://doi.org/10.1016/b978-0-08-041371-6.50001-8

128

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

A. Nurabadi et al.

M. G. Gulcan, “Research On Instructional Leadership Competencies of School Principals,”
Education, vol. 132, no. 3, pp. 625-636, 2012.

. Juharyanto, I. Arifin, Sultoni, and M. A. Adha, “Dominance One-Roof Schools Principal

Excellent Leadership in the Digital Age in Indonesia,” Eurasian J. Educ. Res., vol. 21, no.
93, pp. 199-218, 2021, doi: https://doi.org/10.14689/ejer.2021.93.10.

. H. M. Lindqvist and F. Pettersson, “Digitalization and School Leadership: on the Complexity

of Leading for Digitalization in School,” Int. J. Inf. Learn. Technol., vol. 36, no. 3, pp. 218-230,
2019, doi: https://doi.org/10.1108/IJILT-11-2018-0126.

. C. M. McGill, M. Ali, and D. Barton, “Skills and Competencies for Effective Academic

Advising and Personal Tutoring,” Front. Educ., vol. 5, p. 135, 2020, doi: https://doi.org/10.
3389/feduc.2020.00135.

R. Saidun, L. M. Tahir, and M. B. Musah, ‘“Problems Faced by Novice Principals in Malaysia:
An Exploration Study,” Mediterr. J. Soc. Sci., vol. 6, no. 4, pp. 562-569, 2015, doi: https://
doi.org/10.5901/mjss.2015.v6n4s3p562.

T. Susilowati, “Induction Program: An Effort to Improve Professionalism of Novice Princi-
pals,” SHEs Conf. Ser., vol. 4, no. 3, pp. 73-80, 2021, doi: https://doi.org/10.20961/shes.v4i3.
49972.

E. W. Suryanty, “Pengembangan Profesional Pemimpin Pendidikan,” LIKHITAPRAJNA. J.
Ilm., vol. 16, no. 02, pp. 60-74, 2014, [Online]. Available: http://likhitapradnya.wisnuward
hana.ac.id/index.php/likhitapradnya/article/view/39/36

Y. Harsoyo, W. R. A. C, and C. W. E. Rahayu, “Competency and Values of Local Wisdom of
High School Principals,” Cakrawala Pendidik., vol. 38, no. 3, pp. 565-577, 2019, doi: https://
doi.org/10.21831/cp.v38i3.20593.

1. Bafadal, A. Nurabadi, A. Y. Sobri, and I. Gunawan, “The Competence of Beginner Principals
as Instructional Leaders in Primary Schools,” Int. J. Innov. Creat. Chang., vol. 5,n0. 4, pp. 625—
639, 2019, [Online]. Available: https://ww.ijicc.net/images/vol5iss4/Pt_2/54217_Bafadal_2
019_E_R.pdf

A. Nurabadi, F. Suhariadi, A. Mardiyanta, T. Triwiyanto, and M. A. Adha, “Digital Principal
Instructional Leadership in New Normal Era,” Int. J. Eval. Res. Educ.,vol. 11,no. 3, pp. 1090-
1098, 2022, doi: https://doi.org/10.11591/ijere.v11i3.22483.

Maisyaroh et al., “The Principals’ Efforts in Facilitating the Freedom to Learn by Enhancing
Community Participation in Indonesia,” Cakrawala Pendidik., vol. 40, no. 1, pp. 196-207,
2021, doi: https://doi.org/10.21831/cp.v40i1.36119.

A.Nurabadi, F. Suhariadi, I. Bafadal, Y. Soepriyanto, I. Gunawan, and M. A. Adha, “Portfolio-
based online induction model: Its effect on principal’s instructional leadership,” Proc. Int.
Conf. Inf. Technol. Educ. (ICITE 2021), vol. 609, no. Icite, pp. 266-271, 2021, doi: https://
doi.org/10.2991/assehr.k.211210.045.

J. Konig, D. J. Jager-Biela, and N. Glutsch, “Adapting to online teaching during COVID-19
school closure: teacher education and teacher competence effects among early career teachers
in Germany,” Eur. J. Teach. Educ., vol. 43, no. 4, pp. 608-622, 2020, doi: https://doi.org/10.
1080/02619768.2020.1809650.

D. Nguyen, D. Ng, W. Luo, and S. Mansor, “Exploring the Relationships between Instructional
Leadership and Teacher Competences: Singapore Primary School Teachers’ Perceptions,” Int.
J. Leadersh. Educ., pp. 1-22, 2020, doi: https://doi.org/10.1080/13603124.2020.1731765.
A. Y. Sobri, Juharyanto, Sultoni, M. A. Adha, Maisyaroh, and R. B. Saputra, “Leading from
Home: Leadership Skills in Developing School Programs in the Digital Age and Covid 19 in
Indonesia,” in Proceedings of the International Conference on Information Technology and
Education (ICITE 2021), 2021, pp. 6-11. doi: https://doi.org/10.2991/assehr.k.211210.002.
S. N.Ismail, M. N. Omar, and A. Raman, “The authority of principals’ technology leadership
in empowering teachers’ self-efficacy towards ict use,” Int. J. Eval. Res. Educ., vol. 10, no. 3,
pp. 878-885, 2021, doi: https://doi.org/10.11591/ijere.v10i3.21816.


https://doi.org/10.14689/ejer.2021.93.10
https://doi.org/10.1108/IJILT-11-2018-0126
https://doi.org/10.3389/feduc.2020.00135
https://doi.org/10.5901/mjss.2015.v6n4s3p562
https://doi.org/10.20961/shes.v4i3.49972
http://likhitapradnya.wisnuwardhana.ac.id/index.php/likhitapradnya/article/view/39/36
https://doi.org/10.21831/cp.v38i3.20593
https://ww.ijicc.net/images/vol5iss4/Pt_2/54217_Bafadal_2019_E_R.pdf
https://doi.org/10.11591/ijere.v11i3.22483
https://doi.org/10.21831/cp.v40i1.36119
https://doi.org/10.2991/assehr.k.211210.045
https://doi.org/10.1080/02619768.2020.1809650
https://doi.org/10.1080/13603124.2020.1731765
https://doi.org/10.2991/assehr.k.211210.002
https://doi.org/10.11591/ijere.v10i3.21816

22.

23.

24.

25.

26.

27.
28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

Personality and Professionalism Competence Problems Faced by Principals 129

S. Maulina, A. N. Firdausi, A. Prastiawan, F. Y. Wiludjeng, E. M. Budiarti, and M. A. Adha,
“Indeks Kepuasan Mahasiswa Terhadap Layanan Administrasi Jurusan,” JAMP J. Adm. dan
Manaj. Pendidik., vol. 4, no. 3, pp. 257-265, 2021, doi: https://doi.org/10.17977/um027v4i3
2021p257.

P. T. Ng, “Mentoring and coaching educators in the Singapore education system,” Int. J.
Mentor. Coach. Educ., vol. 1, no. 1, pp. 24-35, 2012, doi: https://doi.org/10.1108/204668512
11231602.

B. Vanblaere and G. Devos, “Relating School Leadership to Perceived Professional Learning
Community Characteristics: A Multilevel Analysis,” Teach. Teach. Educ., vol. 57, pp. 26-38,
2016, doi: https://doi.org/10.1016/j.tate.2016.03.003.

D. D. Liou and C. Hermanns, “Preparing transformative leaders for diversity, immigration,
and equitable expectations for school-wide excellence,” Int. J. Educ. Manag., vol. 31, no. 5,
pp. 661-678, Jan. 2017, doi: https://doi.org/10.1108/IJEM-10-2016-0227.

L. Kretzschmar, “African and western approaches to the moral formation of christian leaders:
The role of spiritual disciplines in counteracting moral deficiencies,” HTS Teol. Stud. / Theol.
Stud., vol. 76, no. 2, pp. 1-10, 2020, doi: https://doi.org/10.4102/hts.v76i2.5913.

S. R. Covey, The 8th Habit. Jakarta: Gramedia, 2005.

1. Bafadal, Juharyanto, A. Nurabadi, and I. Gunawan, “Efforts to Improve the Integrity of the
Principal with the Moral Debate Model,” 4tk Int. Conf. Educ. Manag., vol. 381, no. CoOEMA,
pp. 1-4, 2020, doi: https://doi.org/10.2991/coema-19.2019.1.

S. John and P. Chattopadhyay, “Factors impacting leadership effectiveness: A literature
review,” Arab. J. Bus. Manag. Rev., vol. 5, no. 6, p. 156, 2015, doi: https://doi.org/10.4172/
2223-5833.1000156.

M. Stynes, G. Mcnamara, and J. O’Hara, “An analysis of day to day activities of a sample of
primary school principals in Ireland,” Egit. Arastirmalari - Eurasian J. Educ. Res., vol. 2018,
no. 76, pp. 93-112, 2018, doi: https://doi.org/10.14689/ejer.2018.76.5.

Juharyanto, Sultoni, M. A. Adha, M. 1. Qureshi, and B. R. Saputra, “Spiritual Leadership and
its Relationship with Principal Performance and Elementary School Quality in Remote Areas
in Indonesia,” Int. J. Interdiscip. Educ. Stud., vol. 16, no. 2, pp. 45-59, 2021, doi: https://doi.
org/10.18848/2327-011X/CGP/v16i02/45-59.

A. Nurabadi et al., “Measuring the effectiveness of using the principal’s induction program
website,” Proc. - 2021 7th Int. Conf. Educ. Technol. ICET 2021, pp. 90-94, 2021, doi: https://
doi.org/10.1109/ICET53279.2021.9575068.

A. Heffernan, “Power and the ‘autonomous’ principal: autonomy, teacher development, and
school leaders’ work,” J. Educ. Adm. Hist., vol. 50, no. 4, pp. 379-396, 2018, doi: https://doi.
org/10.1080/00220620.2018.1518318.

C. W. Chan, “The Leadership Styles of Hongkong Kindergarten Principals in a Context of
Managerial Change,” Educ. Manag. Adm. Leadersh., vol. 42, no. 1, pp. 30-39, 2014, doi:
https://doi.org/10.1177/1741143213499263.

I. Bafadal er al., “Moral-based learning leadership process in excellent school,” Proc. Int.
Conf. Inf. Technol. Educ. (ICITE 2021), vol. 609, no. Icite, pp. 272-277, 2021, doi: https://
doi.org/10.2991/assehr.k.211210.046.

A. Nurabadi, Suryanto, I. Bafadal, Juharyanto, I. Gunawan, and M. A. Adha, “Efforts to
improve the morality of principals through priority analysis of moral debate topics,” Proc.
1st Int. Conf. Contin. Educ. Technol. (ICCOET 2021), vol. 589, no. Iccoet, pp. 59-64, 2021,
doi: https://doi.org/10.2991/assehr.k.211101.012.

M. S. Pérez, J. Y. S. Garcia, and J. E. N. Rios, “Factors to improve job performance and school
effectiveness,” Int. J. Educ. Manag., vol. 34, no. 5, pp. 805-822, 2020, doi: https://doi.org/
10.1108/IJEM-07-2019-0237.


https://doi.org/10.17977/um027v4i32021p257
https://doi.org/10.1108/20466851211231602
https://doi.org/10.1016/j.tate.2016.03.003
https://doi.org/10.1108/IJEM-10-2016-0227
https://doi.org/10.4102/hts.v76i2.5913
https://doi.org/10.2991/coema-19.2019.1
https://doi.org/10.4172/2223-5833.1000156
https://doi.org/10.14689/ejer.2018.76.5
https://doi.org/10.18848/2327-011X/CGP/v16i02/45-59
https://doi.org/10.1109/ICET53279.2021.9575068
https://doi.org/10.1080/00220620.2018.1518318
https://doi.org/10.1177/1741143213499263
https://doi.org/10.2991/assehr.k.211210.046
https://doi.org/10.2991/assehr.k.211101.012
https://doi.org/10.1108/IJEM-07-2019-0237

130 A. Nurabadi et al.

38. P. Salo, J. Nylund, and E. Stjernstrgm, “On the Practice Architectures of Instructional Lead-
ership,” Educ. Manag. Adm. Leadersh., vol. 43, no. 4, pp. 1-17, 2015, doi: https://doi.org/10.
1177/1741143214523010.

39. 1. Bafadal et al., “Moral as the basis of leadership practices in excellent schools,” Proc. 7th
Int. Conf. Educ. Technol. (ICET 2021), vol. 601, no. Icet, pp. 149-154, 2021.

40. A.Y. Sobri, I. Bafadal, A. Nurabadi, and Juharyanto, “Induction Model with Self Reflection
Based Mentoring Module for Beginning School Principals,” 2019. doi: https://doi.org/10.
2991/icet-18.2018.49.

Open Access This chapter is licensed under the terms of the Creative Commons Attribution-
NonCommercial 4.0 International License (http://creativecommons.org/licenses/by-nc/4.0/),
which permits any noncommercial use, sharing, adaptation, distribution and reproduction in any
medium or format, as long as you give appropriate credit to the original author(s) and the source,
provide a link to the Creative Commons license and indicate if changes were made.

The images or other third party material in this chapter are included in the chapter’s Creative
Commons license, unless indicated otherwise in a credit line to the material. If material is not
included in the chapter’s Creative Commons license and your intended use is not permitted by
statutory regulation or exceeds the permitted use, you will need to obtain permission directly from
the copyright holder.


https://doi.org/10.1177/1741143214523010
https://doi.org/10.2991/icet-18.2018.49
http://creativecommons.org/licenses/by-nc/4.0/

	Personality and Professionalism Competence Problems Faced by Principals: A Descriptive Analysis
	1 Introduction
	2 Methods
	3 Result and Discussion
	4 Conclusion
	References




